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Evil Education

Lesson Plans

For the Introduction of the Philosophy of Evil
Connecting Historical & Current Events in Social Studies to

the Literature Study of William Golding’s Lord of the Flies
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Context

⇵ These lessons are specific to making connections between Lord of 
the Flies, as studied in ELA, and understanding past and current 
events as discussed in Social Studies.  These lessons were created 
thinking of students from grades 9-12.

⇵ These lessons will be a very brief introduction into philosophy 
discussing the theories of Arendt and Badiou.  I believe these 
theories, of the banality of evil and of evil as a process, complement 
each other, along with Golding’s novel, as a way for students to 
begin to make sense of the world, and their own worldviews.
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Background

⇵ The students will need to have read far enough into the novel to 
have discussed this quotation in ELA class.  Beginning this crossover 
unit could begin when the quotation is discussed in class, if the ELA 
teacher wants to collaborate, or it could start after the students 
have finished the novel, so as not to have any spoilers, and/or if the 
ELA teachers chooses not to collaborate with this mini-unit.

⇵ These lessons are not to be full block lessons, but rather smaller 
portions of some very big concepts.
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Warning

⇵ These activities and discussions could be very upsetting for 
students (and yourself), so be sure to take your time, discuss 
respectful discourse, and be aware of any “self-esteem threats” 
(when a person’s worldview is threatened) that appear in yourself or 
your students.

⇵ Ask students to be gentle with themselves, as well as with others, 
and let them know that you are available for private discussion if it 
is needed.
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Warning

These mini-lessons will be intense.  
Be prepared for big opinions and 
big emotions.  Also be prepared for 
deafening silence -- try to avoid 
filling that silence, as the students 
likely need time to think about 
concepts they’ve never 
encountered.
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Cross-Over Activity ~ Lesson 1

⇵ Start with the quotation on the board, or with the clip of the 
quotation (or several clips from the movie of the discussion of the 
beast and evil within).

⇵ Ask the students to look within themselves to find an event in their 
own lives where the beast was within themselves.  Have them write 
(privately), trying to objectively describe just what happened when 
the beast arose.
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“
. . . maybe there is a beast . . . 

maybe it’s only us.

― William Golding, 
Lord of the Flies
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Cross-Over Activity ~ Lesson 2

⇵ Next class, again start with the quotation on the board, but this 
time, ask the students to write about an incident they were involved 
in, from the perspective of the person hurt by someone else’s beast.  
(This could be the same situation as previous, or new)

⇵ Now show a news report or article about a current (or historical 
event), where the beast arose (ex: mob mentality at/after sports 
games, as this is a less triggering event).
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Cross-Over Activity ~ Lesson 2 cont’d

⇵ Ask the students to describe why and how events like this occur.  
Discuss different ideas, keeping a safe place for thoughts and ideas.  
(Keep a list of ideas in a Google Slides deck for future discussion.)

⇵ Then, ask the students to think about their own beast moment (as 
the beast or as the victim), and then write (privately), describing 
how and why it they think it occurred. 

⇵ Be sure to circulate and check in with students (without reading 
over their shoulders), as this could be intense introspection, 
depending on the situation they are thinking about.
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Cross-Over Activity ~ Lesson 3

⇵ Now introduce more quotations by Golding, as they will be familiar 
with his novel and writing.

⇵ With each one, discuss what he meant, and if they can think of any 
historical or current events that relate to his quotations.  Again 
keeping notes/ideas/comments in a Slide deck that can be shared 
with the class for future discussion/reference.
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My book was to say: 

you think that now 

the [Second World 

War] is over and an 

evil thing destroyed, 

you are safe because 

you are naturally 

kind and decent. 

William 

Golding, 

Lord of the 

Flies 

But I know why 

the thing rose 

in Germany. I 

know it could 

happen in any 

country.
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 Golding

The beast was 

harmless and 

horrible; and the 

news must reach 

the others as 

soon as possible.
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Cross-Over Activity ~ Lesson 3 cont’d

⇵ The above Golding quotations will need to be unpacked with the 
students, because depending on grade level, their knowledge and 
understanding of the Second World War may be limited.

⇵ The discussion may naturally move (or you can nudge it) into other 
historical or current events that could correlate with Golding’s 
thoughts.

⇵ Resist the temptation to guide the students to a particular 
worldview, and let them grapple with the ideas.
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Philosophy Discussion ~ Lesson 4

⇵ Now it’s time to introduce some philosophy!  You can give a brief 
explanation of worldview and epistemology, depending on the 
maturity of your class, but it is not required.

⇵ For the discussion on Arendt’s “banality of evil”, you may choose to 
introduce the quotations first, or begin with a clip from The 
Eichmann Show (keeping in mind the mature language and difficult 
content from that movie).
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Banality of Evil

Theories of Hannah Arendt
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Eichmann on Trial

⇵ Arendt verbalised the theory of the 
banality of evil after reporting on the 
trial of Adolf Eichmann, a Nazi war 
criminal who was tried in Israel, 16 years 
after the end of World War II.

⇵ She was widely criticised as “victim 
blaming” because she saw Eichmann as 
banal rather than as purely evil.

The Banality of Evil

Hannah Arendt

Eichmann on Trial

⇵ Ultimately, Arendt was likely incorrect 
regarding Eichmann’s banality, BUT 
her theory applies to most of the 
atrocities committed, not only during 
WWII, but also in all actions deemed 
“evil”, where otherwise banal people 
commit evil, and otherwise innocent 
bystanders “fail to uphold the good” as 
stated by Badiou.
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 Arendt

...in a world that 

produced the 

death camps, the 

impossible became 

true.
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 Arendt

Totalitarian solutions may 

well survive the fall of 

totalitarian regimes in the 

form of strong 

temptations that will come 

up whenever it seems 

impossible to eliminate 

political, social or 

economic misery in a 

manner worthy of man.
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The Eichmann Show

⇵ Preview and show clips from the 
2015 movie: The Eichmann 
Show, which is about the filming 
of his trial.

⇵ It is graphic and does include 
coarse language, so teachers 
will want to preview, 
pre-discuss, and edit as 
needed.
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The Eichmann Show

⇵ The main character, Leo 
Hurwirtz, often seems to have 
the same sentiment that 
Arendt did - that Eichmann 
MUST have had humanity 
inside, and that his actions were 
those of a banal follower, not 
that of an evil mastermind.
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The Eichmann Show

Banal

While it appears from his 
testimony and presence in 
the War that Eichmann was 
a banal follower, later 
history would shine a light 
on perhaps more evil 
intentions than what 
Arendt had witnessed and 
hypothesised.

Apathetic

And this new information 
actually flows well into 
Badiou’s theory that 
apathy is violent.  Badiou 
believed that evil is not it’s 
own thing; evil is a failure to 
find/uphold the good.

Process

So perhaps Eichmann had 
been banal, and then 
apathy led to failure to 
uphold the good.  “Evil in 
this case is to want, at all 
costs and under condition 
of a truth, to force the 
naming of the 
unnameable.”  

Badiou
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Philosophy Discussion ~ Lesson 4 cont’d

⇵ Again, these discussions could be very upsetting for students, so be 
sure to take your time, but also be aware of any “self-esteem 
threats” that appear in yourself or your students.

⇵ This is heavy discussion about the nature of evil and the evil within, 
so it may be a good idea to end the lesson with a discussion of the 
following quotation(s).
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Philosophy Discussion ~ Lesson 4 cont’d

⇵ Flip back and forth between the Golding and Arendt quotations 
(slides 13 & 14 and 19 & 20 ) and see where the discussion leads.  The 
students will likely have many questions, and even some opinions, 
on what happened.

⇵ It will likely be beneficial to end this lesson with a discussion of 
people who chose NOT to be apathetic and CHOSE to uphold the 
good (ie: Dutch resistance, Schindler, modern examples).
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Philosophy Discussion ~ Lesson 5

⇵ At the end of lesson 4, hopefully the class was able to brainstorm 
some examples of people who chose not to apathetically turn a 
blind eye or to not thoughtlessly follow along.

⇵ The quotation on slide 28 is likely to raise some heated class 
discussions, which could range from what kids should do when they 
see fighting on the playground, to what individuals, and in fact other 
countries did (or did not do) in the face of Hitler’s atrocities.  Be 
prepared to navigate these discussions in a respectful manner.
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Evil as a Process

Theories of Alain Badiou
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“Being passive, or 

the desire to remain 

unaware of the 

repercussions of 

our actions or 

inactions is just as 

destructive as 

active 

participation.”
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Philosophy Discussion ~ Lesson 5 cont’d

⇵ Next will be an introduction into Badiou’s thoughts of evil as a 
process, which tie in nicely with the previous Golding/Arendt 
discussion.

⇵ Badiou’s theories will likely be too in depth for most students, so 
focus on the progression of the abject apathy and the thoughtless 
following that create the circumstances which allow the evil-doers 
the space for their atrocities.
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“Evil is not it own thing...
⇵ When we view a person or deed as evil, we 

again distance ourselves from the 
possibility of evil in our own actions.

⇵ We view these people inherently evil, with 
evil intent, as a way to separate ourselves 
from their actions AND the circumstances 
that led to the possibility of these actions 
in our own lives.

Evil as a Process

Alain Badiou

...evil is a failure to find and uphold good.”
⇵ When we think of evil as a process, we 

acknowledge the circumstances that 
allowed for the evil to grow, and we 
acknowledge that ordinary people are 
involved in both the circumstances AND 
the actions, despiste having no evil 
intent.
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Activity Lessons ~ Lesson 6

⇵ The next slides will discuss various quotations from Arendt, Golding, 
and Badiou that are related to Golding’s novel, historical events, and 
the theories from both Arendt and Badiou.

⇵ Students will need time to digest the quotations.  It will likely be best 
to start with Golding quotations, as some of his ideas will be familiar 
to them from ELA classes.
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Activity Lessons ~ Lesson 6, 7, & 8 cont’d

⇵ These can be quicker “starter” discussions, not entire-class lessons.  
Thoughts for the students to ponder as they learn about historical 
and current events.

⇵ Perhaps one quotation per day, where the students write “exit slips” 
about their thoughts regarding the quotations and the ensuing 
discussions.
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Golding Arendt  Badiou
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― William 

Golding 

Before the Second World 

War I believed in the 

perfectibility of social 

man; that a correct 

structure of society would 

produce goodwill; and that 

therefore you could 

remove all social ills by a 

reorganisation of society...

34

But after the war I did 

not because I was unable 

to. I had discovered what 

one man could do to 

another... I must say that 

anyone who moved 

through those years 

without understanding 

that man produces evil 

as a bee produces honey, 

must have been blind or 

wrong in the head...



Good can be radical; 

evil can never be 

radical, it can only be 

extreme, for it 

possesses neither depth 

nor any demonic 

dimension yet--and this 

is its horror--

― Hannah 

Arendt, 

Eichmann in 

Jerusalem: 

A Report on 

the Banality 

of Evil

it can spread like a 

fungus over the 

surface of the 

earth and lay 

waste the entire 

world. Evil comes 

from a failure to 

think
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Evil is the 

interruption of a 

truth by the 

pressure of 

particular or 

individual 

interests.

― Alain 

Badiou

Evil is the moment 

when I lack the 

strength to be 

true to the Good 

that compels me.
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Project Lessons ~ Lesson 9

⇵ Now it is time for the students to synthesise what they have been 
discussing, and apply it to other situations.

⇵ Students will research a historical or current event and view it 
through the Golding/Arendt/Badiou tri-focal lens, focusing not on a 
retelling of the event, but rather, focusing on both what went wrong 
and what went right (or what could have been done differently).
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Project Lessons ~ Lesson 10

⇵ The historical or current event could be their choice, or perhaps 
both could be presented over the course of the next few weeks; 
typically 2-3 short presentations per day.

⇵ Students can do some research on topics, and then sign up with the 
teacher so that topics are not repeated, although some repetition 
may be needed, and perhaps even beneficial to see the events from 
different perspectives.
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Project Lessons ~ Lesson 10 cont’d

⇵ Students will likely need to be discouraged from choosing to focus 
on the Holocaust as a whole, and perhaps Eichmann, as these topics 
were the main focus of the mini-lessons preceding.

⇵ However, students, in consultation with their teacher, could pick 
certain specific instances from WWII for their presentation.

⇵ You will need to create a rubric that matches your school/district’s 
assessment plan, but there is one in the next slide as an example.
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Excellent Proficient Acceptable

Content
Event chosen is very well 
suited to the assignment, 
and described with all 
relevant details and 
information.

Event chosen is well suited 
to the assignment, and 
described with some relevant 
details and information.

Event chosen is not well 
suited to the assignment, 
and described with almost no 
relevant details and 
information.

Analysis
Provides an insightful 
analysis of the event with 
regards to the banality of evil 
and evil as a process.

Provides a meaningful 
analysis of the event with 
regards to the banality of evil 
and evil as a process.

Provides a simplistic 
analysis of the event with 
regards to the banality of evil 
and evil as a process.

Presentation

The student consistently 
speaks clearly, distinctly, and 
with appropriate and varied 
pitch and tone modulation. 
Recites loudly enough for all 
to hear throughout the 
presentation.

The student speaks clearly 
but is, at times, indistinct, too 
quiet, and/or pitch was rarely 
used OR the emotion it 
conveyed often did not fit the 
content.

The student does not speak 
clearly, mispronounces 
words and is inaudible to the 
audience. Spoken in 
monotone. 
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Final Thoughts

⇵ It will be important to debrief at the end of each project 
presentation, as well as at the end of this mini-unit.  These can be 
intense discussions that will likely bring up major thoughts and 
feelings for some students.

⇵ At the end, it will be important to re-focus on “upholding the good”, 
as can be read in the next slide, from the great children’s 
philosopher: Mr. Rogers.

41



42


